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Service Context

Port Lincoln is a city on the lower Eyre Peninsula, South Australia. It is situated on the shore of Boston Bay, which opens eastward into Spencer Gulf. It is the largest city in the West Coast region, and is

located approximately 280 km as the crow flies from the State's capital city of Adelaide or 646 km by road. The main industry in Port Lincoln is fishing and farming. Within the Port Lincoln partnership, there

are 5 other Department for Education preschools and 8 Department for Education schools. There are also 2 non- Government Schools.

The Port Lincoln Children's Centre kindy program opened in 1966 in a hall on Kooyonga Avenue for Aboriginal children; it later relocated to Third Avenue before moving to its current location in 1996 to
become an Integrated service offering a Childcare program for our community. It was the foresight of the Aboriginal community elders in 1995 to seek assistance from the Commonwealth Government to
establish a Childcare program to support Aboriginal families in our community. In November 2016, we celebrated our 50" Anniversary for our kindy program and 20" Anniversary for our Childcare program.
We are proud of our strong connections with the Aboriginal community and the deep sense of belonging the Port Lincoln Children's Centre creates for our families. We have an excellent representation of
Aboriginal parents on our Management Committee. They meet on a monthly basis to make decisions to support curriculum planning, purchasing of resources, review policies, monitor finances, staffing and
attend to work health and safety requirements. We value our connection to our community, we support community events as a whole site and our events on site are well attended and supported, not only by
our centre community but by our Aboriginal community. Our connection and respect for country is reflected in all aspects of our outdoor spaces and learning environments. This is portrayed in our Philosophy
Statement which is prominently displayed in our front entrance. Currently we have ?? children attending childcare, ?? who are Aboriginal children. Mixed age group....... We are licensed for 21
children,however we run at a limit of 19 children per session because of educator to staff ratios. Floor space is shared with the Centre's kindy program capping the the capacity. Staff consist of Director,

Assistant Director 3 Diploma qualified educators , 2 Cert 3 qualified educators, Finance Olfficer, Cook, Cleaner and Groundsman.

We review our Philosophy Statement and NQS annually as a whole site team including kindy, inviting families and Governing Committee members to participate to have input in our ongoing improvement
planning. We focus on children's mental health and well-being which is significantly supported by the “Fill a bucket' concept implemented from 2017.  Our whole site priorities for 2020 are Relationships,

Children's mental health and well-being ,embedding Aboriginal perspectives, sustainability and connecting with our community.

The Centre is located on a large block of land with a variety of outdoor learning environments including, sand and mud pits, bike track, natural areas and lawn. We are currently expanding these areas with the
addition of a bush tucker trail. We are a Risk 2 (R2) site: on forecast of CATASTROPHIC the Port Lincoln Children's Centre is closed.

Page 2 of 22


CormackS
Highlight


Statement of Philosophy

Port Lincoln Children's Centre supports Aboriginal culture, lifestyles and child rearing practices by valuing parents and extended families and acknowledging and respecting the cultural heritage that
children, families and staff bring to the centre. We will refer to the articles in the child friendly UN Convention on the Rights of the Child.

We believe:

- Every child has the right to secure, trusting, nurturing relationships (article 1,2,3,19) - In respect for children, families, each other and the environment (article 29), - Families are important, they are the
main educators and caregivers (article 5, 28) - In equality, equity, fairness and diversity (article 19, 23,30) - In being responsive to children, parent, staff and community voice (article 12,13,17) - That
children have the right to positive play and rest throughout the day (article 31) - All children are capable and competent learners (article 28,29) - In play based learning (article 13, 28, 29) - In the
importance of staff developing and maintaining trusting relationships with children, families and each other (article 3, 4, 29) - Healthy eating is essential for physical and mental development (article
24), - Every child has the right to be safe (article 19), - Every child has the right to challenge their capabilities (article 29).

We will:

- Follow the requirements of the National Quality Standards and the principles and practices of the Early Years Learning Framework, - Value and respect children, families , each other , community and
the environment, - Develop partnerships with families by listening and supporting them in their role of nurturing children, - Be inclusive and respectful, - Listen and respond to children, parent, staff
and community voice, - Provide a diverse environment that supports the opportunity for intentional teaching and include areas for both quiet and active play that promotes individual knowledge,
strengths and interests, - Make ourselves available to build and maintain close relationships with children, families, community and each other, - Encourage and support children to explore and learn
through experiences, - Create an environment that is safe but allows children to challenge.

Reviewed 25/1/2019 in consultation with children, staff and families.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 1: Educational Program and Practice

Practice is embedded in service operation: Educators work collaboratively to ensure curriculum decision making consistency aligns with our site priorities, National Quality Standards, Early Years Learning
Framework, children and families interests and needs. We are deliberate and purposeful when planning and implementing intentional learning to maximise children's learning and development. All
educators understand and can articulate the research behind their practices including the importance of and evidence around conversational reading. Educators access their tools of knowledge to put into
practice each day the 'Fill a Bucket' concept to support children to build on their skills, show empathy, care, understanding of others and to help their peers. All educators consistently demonstrate high
expectations for children's learning aligned to the 5 Early Years Learning Framework outcomes, including literacy and numeracy skills and understandings, that will support them to be successful life long
learners. Our planning cycle is now well established and all members of our team, parents and children are active participants in every step and stage of our planning cycle.

Practice is informed by critical reflection: Our strong commitment to high quality practice at all times and continuous improvement stems from an ongoing journey of reflecting on our existing practice in
light of current research, study tours (New Zealand & Reggio Emilia) and the changing needs of our children and families; prompting us to make changes to educator's practice to maximise each child's
growth. The influence of study tours has enabled educators to change routines, environments, language used and view children as active participants in designing programs to meet their learning and
developmental needs. Educators use their knowledge, observations, interviews with children and information from families to co-construct a meaningful program that support children's interests and
learning needs. We currently hold childcare staff meetings each fortnight to discuss upcoming programs, evaluate programs and reflect on our practice.

Practice is shaped by meaningful engagement with families and/or the community: Children's programs are developed in consultation with families, using information gained at enrolment, in the
programming cycle and informally. Our strong positive relationships with families encourages them to contribute to decision making around their child's education and care. We firmly believe that building
relationships with children and families supports their engagement in centre priorities and events. We have a very strong focus on Aboriginal Culture, we connect with local Aboriginal community and ensure
Aboriginal perspectives are strong and visible at PLCC. We have established connections with local agencies Centacare, AFFS and DCP and work together to improve outcomes for vulnerable and
disadvantaged children and families.

Page 4 of 22



With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Practice is embedded in service operations: PLCC promotes healthy food options and parents are informed on enrolment about these healthy options and reminders are included in newsletter at least once
a term. Mealtimes provide opportunities to discuss healthy food choices. Toileting and nappy changes are attuned to the needs of the children and seen as an opportunity to build positive relationships.
Sleeping areas and practices follow guidelines as recommended by SA Safe Infant Sleeping Standards. Staff rosters ensure there is adequate staff available to provide effective supervision at all times.
Children's thoughts and ideas are brainstormed to gain their understanding of risks, benefits and solutions for a specific topic such as an excursion on the bus to local park. Sun smart practices are in place,
the U.V. levels are checked daily and appropriate actions follow. Environment checks are completed daily inside and out to ensure children are protected from harm and hazards. Hazards are reported and
attended to in a timely manner. Excursion preparations are conducted to ensure children's safety whilst on the excursion, including risk assessments, consents, contact numbers, first aid & asthma kit and
mobile phone.

All staff hold current child protection certificates and are aware of their obligations in this area.

Practice is informed by critical reflection: After the NZ study tour in 2017, we reflected on our meal times and changed the way we approach meal times to make it more of an enjoyable occasion for
children and educators. Children now confidently assist in preparing the tables with vase of flowers, cups and bowls or a fruit platter. This ritual has changed the atmosphere and responsibility of meal time
interactions.

Rest and sleep practises are continually reviewed as the ages and needs of individual children change. The rest areas are equipped with subdued lighting and gentle music. As their need for sleep changes
children are offered choices such as reading quietly. Babies are encouraged to follow similar sleep patterns to those at home.

Children's well-being is Agenda items for staff meetings and strategies are identified and implemented to support children including discussing concerns with families and suggesting helpful resources and
local agencies.

Risk assessments and near miss provide the basis for ongoing reflection safety issues and policies are reviewed to ensure they are up to date and relevant.

Practice is shaped by meaningful engagement with families and/or the community: We consistently work with families to identify any learning or developmental needs for children. We have processes in
place to ensure children's health or learning concerns are identified and a referral process is activated. We have a respectful and authentic relationship with the Port Lincoln Aboriginal Health Service to
implement a Healthy Kids Clinic that occurs on a weekly basis. A Child and Maternal Health worker attends to conduct general health checks. A Doctor or Aboriginal Health workers may attend for specific
clinical checks. This partnership has positioned PLCC to work with PLAHS to identify children with hearing, sight and learning needs that can be addressed early. Eyre Eye Centre attended and conducted free
eye checks for all children and a few were identified for further follow up with an optician. SA dental service provides a lift the lip check up for children.

All educators have a deep understanding of children with additional needs and their eating habits are catered for on an individual basis. We have a shared morning tea which enables children to have daily
intakes of dairy and fruit. Hot meals are provided for children at a low cost which enables children the opportunity to have a healthy meal with educators encouraging children to try new food items.

As a team we have commenced working with Gowrie SA to develop the Centre's SIP looking at the barriers and strategies to increase inclusion.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Practice is embedded in service operations: We consistently maintain a safe, clean and well maintained environment supported by the centres policies and procedures and regular maintenance schedule.
Our staff demonstrate an ongoing commitment to caring for the natural environment and fostering environmental awareness and responsibility. We have one staff member in particular who takes the lead
on this and inspires and motivates the rest of the staff. Sustainable practices are a regular and ongoing feature of our learning program at PLCC. This includes using scrap fruit and veg and shredded paper for
composting, a worm farm, collecting food scraps for a family of chooks, rain water tanks for water play, gardening, recycling books from shops to give to families, growing fresh produce to use in our kitchen
and children can take home excess produce. All educators are able to explain how the design of our environment including the selection of furniture, equipment and resources supports safe and inclusive
access by all children and promotes each child's full engagement with the program.

Practice is informed by critical reflection: Educators have engaged with the RRR Active Learning Environment scale and this coupled with research around nature play, Reggio principles and NZ study tour
prompted us to create more inspiring, natural and calming learning spaces. We recognised that we had an overload of visual distractions indoors, therefore we started to de-clutter the environment and
prioritised what was important to display, including the necessary visual supports for children with additional needs. Outdoors we have developed more small world play opportunities, story tables for oral
language and incorporated a jetty which reflects the lives of our children in our fishing community. We are moving away from brightly coloured paint finishes on outdoor structures and replacing them with
muted colours which reflect the natural environment .
Due to the fact our centre is an integrated service with mixed age group centre based care program and a preschool operating side by side, we have reflected on the provision of materials and resources to
ensure there is a variety of resources available. Our resources are reviewed regularly and we are replacing old resources with natural material and open ended loose parts. We always ensure resources are
available for a variety of developmental stages.

Practice is shaped by meaningful engagement with families and/or the community: We are very proud of our indoor and outdoor spaces of which the design reflects the unique geographical, cultural and
community context of the service. The Reconciliation garden for example is readily used by families for centre events including family nights and cooking kangaroo tails, frymar and damper in our fire pit.
We actively take children's learning out in to the community to build their general knowledge, oral language skills and cultural identity including walks along the Parnkalla Walking Trail to find "Indigenous"
plants that the local Barngarla people used for food and medicine. We also visited the local Port Lincoln Aboriginal Community Council to learn about the history of Port Lincoln and the Aboriginal people.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Practice is embedded in service operations: The Director has been continuously employed since 2007 by the Department for Education (DfE). As Director of the Centre she manages the both the kindy and
childcare programs. She is supported by a Finance Officer and Assistant Director. We have a very stable staff team the majority having worked at the centre for more than 3 years. This provides continuity
for children and families, as a high proportion of our Aboriginal families have had a number of their children enrolled in childcare and preschool over the years. Educator continuity has facilitated respectful
and responsive relationships with all children and a seamless transition as children move through the Childcare, 3 year old and then 4 year old kindy program.

We have rosters to ensure children are adequately supervised throughout the day and over staff lunch breaks. As a mixed age group we are always mindful that the correct educator/child ratio is
implemented.

As a ritual, we all participate in an re-induction at the commencement of every year and an induction on employment with a comprehensive staff handbook that informs new staff of our Philosophy,
priorities, WHS, and general management and responsibilities. Educators birthdays, individual and whole of centre achievements are celebrated with morning teas or luncheons with families and community
invited to attend. At PLCC, we consistently nurture a strong sense of belonging where each child and family feel welcome and culturally safe; this has been noticed and mentioned by our many visitors, both
familiar and external, that the climate is welcoming and inclusive. They have noted the positive relationships between educators, educators and children including the respectful behaviours and words
spoken.

Practice is informed by critical reflection: Regular meetings provide opportunities for staff to discuss and work together on issues which may arise as well as a formal sharing of information about children
prior to programming. Trialling a number of solutions has resulted in a more consistent timetable for Childcare team meetings resulting in the majority of staff being able to attend regularly. This has been
a successful strategy and highlights a culture that values the knowledge and expertise of one another, enabling educators to consistently tailor learning programs for individual children. Reflection and
discussion by the team provides opportunity for challenging our ideas and providing ideas to move forward and improve practice. After attending "The Aboriginal Early Childhood Planning Day" with Jessica
Staines and Red Ruby Scarlet in January 2020 as a staff team, we realised we could be doing more to embed Aboriginal perspectives on a daily basis. Our Director and a Kindy teacher who is a Traditional
Custodian of the area our Centre is on wrote an Acknowledgement of Country. Our children have embraced this daily practice and often lead the session without educators' input.

Families and/or the community: Staff team reflects the cultural context of the community, consisting of aboriginal and non aboriginal educators. Strong partnerships between parents and staff exist,
and parents are comfortable to approach staff around any issues or concerns relating to their child's learning and development. Open nights and families gatherings provide informal settings where families
and staff can discuss programs and children's development. Staff consistently treat all information around sensitive issues with the high level of confidentiality and work closely with external agencies to
prioritise children's safety and well-being and family support.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Practice is embedded in service operations: Forming strong positive relationships with children and families are a priority, as we aim to create a family atmosphere. Having a mixed age group and an open
plan area which allows siblings and other family members to be together promotes this environment. All educators are consistently attuned to each child's emotional well being on arrival and throughout
the day and respectfully discuss with family, the child's emotions/ behaviour that may influence the child's engagement and interactions throughout the day. Educators interactions are warm and responsive
towards children and they are aware of and respond to verbal and non verbal communication and cues. Routines provide a predictable framework for the day providing a sense of security and stability for
children and at the same time giving children flexibility and choices.

Practice is informed by critical reflection: All educators have a strong commitment to high quality practice at all times and continuous improvement. Time is allocated at staff meetings to review practice and
look for solutions to problems, resulting in changes to practice. After Professional development from Childspace N.Z about the Educaring Approach has resulted in reflection on interactions with children
during routine times. The slowing down of routines to allow educators and children times to interact, giving children choices when routines occur. The relationships between educator and children became
more meaningful and respectful.

Practice is shaped by meaningful engagement with families and/or the community: Educators draw inspiration from our unique environment, our cultural and community relationships to ensure our
children and families know they are valued. We are proud of our relationship with the Aboriginal community that enables all of our children to engage and learn more about Aboriginal culture. Educators are
deliberate, intentional and purposeful when working with parents to have input into their child's individual program. This also enables the seamless transition for the families that enrol children in PLCC Child
Care program then 3 yr old kindy and/ or 4 yr old preschool program, as the information is shared between programs and educators collaborate to be responsive and flexible to support transition points for
children and families.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Practice is embedded in service operations: Information about the Centre is available to families prior to enrolment, families will often visit when they apply to go on the waiting list. Written information
sheets and the website are available to potential families. During the enrolment process families are encouraged to bring their children for visits so that they can become familiar with educators and
routines. This provides opportunity for exchange of information as well the written on the enrolment form. Parents are welcome to spend time/ drop in at the Centre. Educators spend time with families on
arrival and departure sharing details and events as necessary. Profile books, day book and floor books are available for families to read and add input.

Practice is informed by critical reflection: Recent reflection of our programming cycle revealed inconsistencies in the input from families. We looked back at the different ways we have approached
programming in the past and came up with the method now used. Letters are sent to each family prior to each program asking for updated information which we can use, a copy of the program and its
evaluation are sent home at the conclusion of each program giving parents the opportunity to comment and make suggestions.

After reflecting on the amount of resources and support we receive from our families and community we decided to fund raise for other early childhood services. We have since held garages sales to raise
funds to purchase resources for a childcare centre in Queensland that was affected by floods in 2011, Gerard Aboriginal Creche in 2015 and Little Bags of Hope which is a local charity that provides bags of
items for children in out of home care in 2019.

Practice is shaped by meaningful engagement with families and/or the community: Our partnership Port Lincoln Aboriginal Health Service (PLAHS) and Port Lincoln Aboriginal Community Council is founded
upon a collective and shared commitment to improving outcomes for all children. Our partnership with PLAHS has provide our children with opportunities to participate in regular general health checks
which have included an eye check by an Optometrist. The Eyre Eye Centre Optometrist has identified children for further assessment that will be followed up by PLAHS and parents. SA Dental have made
visists to the Centre and provided dental checks through the lift the lip program. these services have often resulted in children having health issues recognised earlier than usual. We have established a
relationship with the local Port Lincoln Country Fire Service. Being in a bushfire prone area we are aware of the potential danger that surrounds us, visits from Smoky the Koala and his assistance provide the
children with information about fire safety.

Working together with Department of Child Protection, Centacare and Aboriginal Family Support Services provides support for families in the community when necessary.
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With reference to the three exceeding themes:

1. Practice is embedded in service operations

2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families
and/or the community

and evaluate

Quality Area 7: Governance and Leadership

Practice is embedded in service operations: PLCC has systems in place to review the philosophy statement each year by inviting families and governing committee members to be involved in reviewing our
philosophy statement at our planning day, via email with related questions to each quality area, during home visits as well as in our newsletter. Children are also actively consulted in the review of the
philosophy where they are asked what do you like to do and learn about at the Centre? Human Resource systems are in place to retain staff, manage relief pool, sick, annual and long service leave, and to
access professional development updates such as WHS through the SA Dept for Eduction PLINK portal. The Director builds and continually promotes and provides opportunities for all educators to develop
as professionals. Each year educators are recommended to attend conferences or study tours that will inform their practice, expose them to current research and increase their professional knowledge that
will build on their own experiences and knowledge to provide a high quality and meaningful learning program for children and families.

Practice is informed by critical reflection: Centre policies and procedures are an item on the agenda for both the staff and governing council meetings enabling input and feedback ,both when policies are
written or reviewed. Annual re -induction provides opportunity for staff to revisit WHS processes including grievance procedure. Self review of the QIP occurs as an ongoing process involving all staff.

Practice is shaped by meaningful engagement with families and/or the community: The Director is a Public Education Award winner and a Premiers Excellence in Public Values Award winner, both received in
2017. These awards reflect the dedication, respect, relationships, cultural and community context of our service. The community partnerships we established are strengthened each year to ensure outcomes
for children are enhanced by these partnerships. One of our Aboriginal teachers was a Finalist in the 2019 Public Education Awards for the way she builds and maintains partnerships with families, support
and enables parents to have a voice, review the philosophy statement, and participate in decision making about their child's educational needs. PLCC has a strong commitment from Governing Committee
members to make good decisions that affect children's learning environments and staff professional development. After many years as a Management Committee they changed their name to Governing
Committee to reflect both Preschool and Childcare as separate programs. They have since separated the agenda items in to child care and kindy as we only have one committee who manages both
programs. Child Care business is dealt with first then Preschool business is next and both sections are minuted. These changes occurred due to the department for Education Long Day Care Project. The
Director and Finance Officer met and worked with Policy Advisors to ensure the outcome was positive for both childcare and preschool.
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Quality Improvement Plan for
PORT LINCOLN CHILDREN'S CENTRE

2020

Includes:
¢ Learning Improvement goals
e Progress notes

¢ National Quality Framework responsibilities plan

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.
e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

¢ Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

¢ Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

¢ Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

Goal 1: Inform families of children's progress through visual representations. 1.3.3

Analyse Determine
and prioritise challenge of actions for
practice improvement

Educators to work collaboratively to develop processes to inform families of their children's progress through a visual representation

Cha”enge of practice: each term.

Actions

Design a template incorporating Learning Outcomes for
educators to use.

Put a detailed EYLF cut and paste document on the computer for
educators to use in their reporting

Discuss the template to the educators at a staff meeting

Each educator will be responsible for sending home a completed
template for a selected group of children

Success criteria

NQS links Timeline Resources Responsibility
QA:1.3.1 July 2020 Early Years Learning Framework Lynn and Rebecca
QA: 111 July 2020 Early Years Learning Framework Joanne and Lynn
QA:4.1.1 JULY 2020 All educators.

QA: 6.2.2 szgo?:] E'Jl'erm 3and Early Years Learning Framework. All educators.

Centre photographs.

Families will be able to use the template to talk to children about their activities at the Centre.

Increased feedback from families.
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Progress notes

Improve
practice and
monitor impact

Goal 1: Inform families of children's progress through visual representations. 1.3.3

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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Learning Improvement Plan

Goal 2: Listen to children, families and each other.

Analyse Determine
and prioritise challenge of actions for

QA5.1 QA6.1

practice improvement

Educators to slow down to listen more carefully to families, children and each other to strengthen reciprocal relationships.

Challenge of practice:

Actions

Explore why it is good practise to get down to a child's level when
communicating with them.
Remind each other to slow down in our actions around children.

Increase educators professional knowledge about listening.

Become more aware of cultural protocols around personal space,
communication styles.

Success criteria

NQS links Timeline

QA 5.1.1
QA 5.1.2

QA5.1.1

QA4.2.1
QA 4.2.2

QA6.1.2

Resources
NQS e Newsletters

Childspace literature

Belonging, Being and Becoming.
Professional Development from the

Landscape of Learning Conference:

Savouring the Moment Wendy Lee
Internet

Library

SIP

ECA code of ethics

WHS modules (Plink)

Children will be heard, have their needs met more efficiently,

Responsibility

All educators

All educators

All educators

All educators

Educators will share information, ideas, experience and knowledge with each other.

Families feel more comfortable and confident to share
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Progress notes

Improve
practice and
monitor impact

Goal 2: Listen to children, families and each other. QA 5.1 QA6.1

Meeting Implementation Impact Next steps
date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
practice improvement

Goal 3: Learn more about our families. QA 6.1.2

All educators to collaboratively plan effective processes to gain information from families.

Challenge of practice:

Actions NQS links Timeline Resources Responsibility
Research how other Centres get information about their families. ' QA 6.1.2 Linking Together for Aboriginal All staff
children.
SNAICC
EALD
Hold special occasions e.g., favourite food/ book week and invite = QA 6.1. Celebration calender All staff

families to participate.
Centre Staff

Survey families to discover how they would would like to be QA 6.1. Lynn, Joanne, Bec
involved and if they have skills they would like to share.

Ensure information is a two way street. Staff demonstrate they QA6.2.2 All staff
value the input of families and give feedback.
QA112

Families feel comfortable coming to the and talking to educators.
More families are involved in special occasions.

Success criteria
Family voices are more evident in children's programs.
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Progress notes

Improve
practice and
monitor impact

Goal 3: Learn more about our families. QA 6.1.2

Meeting Implementation Impact Next steps

date (are we doing what we said we would do?) (are we improving learning outcomes?)
. . Enter the evidence of impact of your actions on children’s

Enter your overall assessment of progress towards learning against success criteria.

implementing actions for improvement.
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National Quality Framework responsibilities

NQS links Task Steps involved Timeline Responsibility Resourcing Completed
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Review and evaluate

Inform families of children's progress through visual
] ] representations. 1.3.3
Learnlng Improvement goal 1:

and evaluate

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate

Listen to children, families and each other. QA 5.1 QAG6.1

and evaluate

Learning improvement goal 2:

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate

Learn more about our families. QA 6.1.2

and evaluate

Learning improvement goal 3:

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approvals

Approved by director/principal

Joanne Smith

Approved by governing council chairperson

Sarah Davey

Approved by education director

Education Director
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	Service name: PORT LINCOLN CHILDREN'S CENTRE  Childcare 
	Service approval number: SE-00010806
	Text2: Barngarla 
	Context: Port Lincoln is a city on the lower Eyre Peninsula, South Australia. It is situated on the shore of Boston Bay, which opens eastward into Spencer Gulf. It is the largest city in the West Coast region, and is located approximately 280 km as the crow flies from the State's capital city of Adelaide or 646 km by road.   The main industry in Port Lincoln is fishing and farming. Within the Port Lincoln partnership, there are 5 other Department for Education preschools and 8 Department for Education schools. There are also 2 non- Government Schools.
The Port Lincoln Children's Centre kindy program opened in 1966 in a hall on Kooyonga Avenue for Aboriginal children; it later relocated to Third Avenue before moving to its current location in 1996 to become an Integrated service offering a Childcare program for our community. It was the foresight of the Aboriginal community elders in 1995 to seek assistance from the Commonwealth Government to establish a Childcare program to support Aboriginal families in our community. In November 2016, we celebrated our 50th Anniversary for our kindy program and 20th Anniversary for our Childcare program.  We are proud of our strong connections with the Aboriginal community and the deep sense of belonging the Port Lincoln Children's Centre creates for our families. We have an excellent representation of Aboriginal parents on our Management Committee. They meet on a monthly basis to make decisions to support curriculum planning, purchasing of resources, review policies, monitor finances, staffing and attend to work health and safety requirements. We value our connection to our community, we support community events as a whole site and our events on site are well attended and supported, not only by our centre community but by our Aboriginal community. Our connection and respect for country is reflected in all aspects of our outdoor spaces and learning environments. This is portrayed in our Philosophy Statement which is prominently displayed in our front entrance. Currently we have ?? children attending childcare, ?? who are Aboriginal children. Mixed age group.......  We are licensed for 21 children,however we run at a limit of 19 children per session because of educator to staff ratios.  Floor space is shared with the Centre's kindy program capping the the capacity.   Staff consist of Director, Assistant Director 3 Diploma qualified educators , 2 Cert 3 qualified educators, Finance Olfficer, Cook, Cleaner and Groundsman.
We review our Philosophy Statement and NQS annually as a whole site team including kindy, inviting families and Governing Committee members to participate to have input in our ongoing improvement planning. We focus on children's mental health and well-being which is significantly supported by the `Fill a bucket' concept implemented from 2017.   Our whole site priorities for 2020 are Relationships, Children's mental health and well-being ,embedding Aboriginal perspectives, sustainability and connecting with our community. 
The Centre is located on a large block of land with a variety of outdoor learning environments including, sand and mud pits, bike track, natural areas and lawn. We are currently expanding these areas with the addition of  a  bush tucker trail.  We are a Risk 2 (R2) site:  on forecast of CATASTROPHIC the  Port Lincoln Children's Centre is closed.  
	Statement of Philosophy: Port Lincoln Children's Centre supports Aboriginal culture, lifestyles and child rearing practices by valuing parents and extended families and acknowledging and respecting the cultural heritage that children, families and staff bring to the centre. We will refer to the articles in the child friendly UN Convention on the Rights of the Child.
We believe:
- Every child has the right to secure, trusting, nurturing relationships (article 1,2,3,19)  - In respect for children, families, each other and the environment (article 29), - Families are important, they are the main educators and caregivers (article 5, 28)  - In equality, equity, fairness and diversity (article 19, 23,30) - In being responsive to children, parent, staff and community voice (article 12,13,17) - That children have the right to positive play and rest throughout the day (article 31) - All children are capable and competent learners (article 28,29) - In play based learning (article 13, 28, 29) - In the importance of staff developing and maintaining trusting relationships with children, families and each other (article 3, 4, 29) - Healthy eating is essential for physical and mental development (article 24), - Every child has the right to be safe (article 19), - Every child has the right to challenge their capabilities (article 29).
We will:
- Follow the requirements of the National Quality Standards and the principles and practices of the Early Years Learning Framework, - Value and respect children, families , each other , community and the environment, - Develop partnerships with families by listening and supporting them in their role of nurturing children, - Be inclusive and respectful, - Listen and respond to children, parent, staff and community voice, - Provide a diverse environment that supports the opportunity for intentional teaching and include areas for both quiet and active play that promotes individual knowledge, strengths and interests, -  Make ourselves available to build and maintain close relationships with children, families, community and each other, - Encourage and support children to explore and learn through experiences, - Create an environment that is safe but allows children to challenge. 
 
            Reviewed 25/1/2019 in consultation with children, staff and families.
 
 
	Quality area 1: Practice is embedded in service operation: Educators work collaboratively to ensure curriculum decision making consistency aligns with our site priorities, National Quality Standards, Early Years Learning Framework, children and families interests and needs. We are deliberate and purposeful when planning and implementing intentional learning to maximise children's learning and development. All educators understand and can articulate the research behind their practices including the importance of and evidence around conversational reading. Educators access their tools of knowledge to put into practice each day the 'Fill a Bucket' concept to support children to build on their skills, show empathy, care, understanding of others and to help their peers. All educators consistently demonstrate high expectations for children's learning aligned to the 5 Early Years Learning Framework outcomes, including literacy and numeracy skills and understandings, that will support them to be successful life long learners. Our planning cycle is now well established and all members of our team, parents and children are active participants in every step and stage of our planning cycle.
 Practice is informed by critical reflection: Our strong commitment to high quality practice at all times and continuous improvement stems from an ongoing journey of reflecting on our existing practice in light of current research, study tours (New Zealand & Reggio Emilia)  and the changing needs of our children and families; prompting us to make changes to educator's practice to maximise each child's growth. The influence of study tours has enabled educators to change routines, environments, language used and view children as active participants in designing programs to meet their learning and developmental needs.  Educators use their knowledge, observations, interviews with children and information from families to co-construct a meaningful program that support children's interests and learning needs. We currently hold childcare staff meetings each fortnight to discuss upcoming programs, evaluate programs and reflect on our practice.
Practice is shaped by meaningful engagement with families and/or the community: Children's programs  are developed in consultation with families, using information gained at enrolment, in the programming cycle and informally.  Our strong positive relationships with families encourages them to contribute to decision making around their child's education and care. We firmly believe that building relationships with children and families supports their engagement in centre priorities and events. We have a very strong focus on Aboriginal Culture, we connect with local Aboriginal community and ensure Aboriginal perspectives are strong and visible at PLCC. We have established connections with local agencies Centacare, AFFS and DCP and work together to improve outcomes for vulnerable and disadvantaged children and families.  
	Quality area 2: Practice is embedded in service operations:  PLCC promotes healthy food options and parents are informed on enrolment about these healthy options and reminders are included in newsletter at least once a term. Mealtimes provide opportunities to discuss healthy food choices.  Toileting and nappy changes are attuned to the needs of the children and seen as an opportunity to build positive relationships.  Sleeping areas and practices follow guidelines as recommended by SA Safe Infant Sleeping Standards.  Staff rosters ensure there is adequate staff available to provide effective supervision at all times. Children's thoughts and ideas are brainstormed to gain their understanding of risks, benefits and solutions for a specific topic such as an excursion on the bus to local park. Sun smart practices are in place, the U.V. levels are checked daily and appropriate actions follow.  Environment checks are completed daily  inside and out  to ensure children are protected from harm and hazards. Hazards are reported and attended to in a timely manner. Excursion preparations are conducted to ensure children's safety whilst on the excursion,  including risk assessments, consents, contact numbers, first aid & asthma kit and mobile phone.
All staff hold current  child protection certificates and are aware of their obligations in this area.
 Practice is informed by critical reflection: After the NZ study tour in 2017, we reflected on our meal times and changed the way we approach meal times to make it more of an enjoyable occasion for children and educators. Children now confidently assist in preparing the tables with vase of flowers, cups and bowls or a fruit platter. This ritual has changed the atmosphere and responsibility of meal time interactions.                                                                                                                                                                                                                                                                                                                                                       Rest and sleep practises are continually reviewed as the ages and needs of individual children change. The  rest areas are  equipped with subdued lighting and gentle music.  As their need for sleep changes children are offered choices such as reading quietly.  Babies are encouraged to follow similar sleep patterns to those at home.                                                                                                                                                     Children's well-being is Agenda items for staff meetings and strategies are identified and implemented to support children including discussing concerns with families and  suggesting helpful resources and  local agencies.                                                                                                                                                                                                                                                                                                                                                   Risk assessments and near miss provide the basis for ongoing reflection safety issues and policies are reviewed to ensure they are up to date and relevant.
 
Practice is shaped by meaningful engagement with families and/or the community:  We consistently work with families to identify any learning or developmental needs for children. We have processes in place to ensure children's health or learning concerns are identified and a referral process is activated.  We have a respectful and authentic relationship with the Port Lincoln Aboriginal Health Service to implement a Healthy Kids Clinic that occurs on a weekly basis. A Child and Maternal Health worker attends to conduct general health checks.  A Doctor or Aboriginal Health workers may attend for specific clinical checks.  This partnership has positioned PLCC to work with PLAHS to identify children with hearing, sight and learning needs that can be addressed early. Eyre Eye Centre attended and conducted free eye checks for all children and a few were identified for further follow up with an optician. SA dental service provides a lift the lip check up for children.                                                                                                              All educators have a deep understanding of children with additional needs and their eating habits are catered for on an individual basis.  We have a shared morning tea which enables children to have daily intakes of dairy and fruit. Hot meals are provided for children at a low cost which enables children the opportunity to have a healthy meal with educators encouraging children to try new food items.                     As a team we have commenced working with Gowrie SA to develop the Centre's  SIP looking at the barriers and strategies to increase inclusion.
 
 
	Quality area 3: Practice is embedded in service operations: We consistently maintain a safe, clean and well maintained environment supported by the centres policies and procedures and regular maintenance schedule. Our staff demonstrate an ongoing commitment to caring for the natural environment and fostering environmental awareness and responsibility. We have one staff member in particular who takes the lead on this and inspires and motivates the rest of the staff. Sustainable practices are a regular and ongoing feature of our learning program at PLCC. This includes using scrap fruit and veg and shredded paper for composting, a worm farm, collecting food scraps for a family of chooks, rain water tanks for water play, gardening, recycling books from shops to give to families, growing fresh produce to use in our kitchen and children can take home excess produce. All educators are able to explain how the design of our environment including the selection of furniture, equipment and resources supports safe and inclusive access by all children and promotes each child's full engagement with the program.
 
Practice is informed by critical reflection: Educators have engaged with the RRR Active Learning Environment scale and this coupled with research around nature play, Reggio principles and NZ study tour prompted us to create more inspiring, natural and calming learning spaces. We recognised that we had an overload of visual distractions indoors, therefore we started to de-clutter the environment and prioritised what was important to display, including the necessary visual supports for children with additional needs.  Outdoors we have developed more small world play opportunities, story tables for oral language and incorporated a jetty which reflects the lives of our children in our fishing community. We are moving away from brightly coloured paint finishes on outdoor structures and replacing them with muted colours which reflect the natural environment                                                                                                                                                                                                                                                                             . Due to the fact our centre is an integrated service with mixed age group centre based care program and a preschool operating side by side, we have reflected on the provision of materials and resources to ensure there is a variety of resources available.  Our resources are reviewed regularly and we are replacing old resources with natural material and open ended loose parts.  We always ensure  resources are available for a variety of developmental stages.
Practice is shaped by meaningful engagement with families and/or the community: We are very proud of our indoor and outdoor spaces of which the design reflects the unique geographical, cultural and community context of the service.  The Reconciliation garden for example is readily used by families for centre events including family nights and cooking kangaroo tails, frymar and damper in our fire pit.  We actively take children's learning out in to the community to build their general knowledge, oral language skills and cultural identity including walks along the Parnkalla Walking Trail to find "Indigenous" plants that the local Barngarla people used for food and medicine. We also visited the local Port Lincoln Aboriginal Community Council to learn about the history of Port Lincoln and the Aboriginal people. 
 
 
 
 
 
	Quality area 4: Practice is embedded in service operations: The Director has been continuously employed since 2007 by the Department for Education (DfE). As Director of the Centre she manages the both the kindy and childcare programs. She is supported by a Finance Officer and Assistant Director.  We have a very stable staff team the majority having worked at the centre for more than 3 years.  This provides continuity for children and families, as a high proportion of our Aboriginal families have had a number of their children enrolled in childcare and preschool over the years. Educator continuity has facilitated respectful and responsive relationships with all children and a seamless transition as children move through the Childcare, 3 year old and then 4 year old kindy program.         
 We have rosters to ensure children are adequately supervised throughout the day and over staff lunch breaks.    As a mixed age group we are always mindful that the correct educator/child ratio is  implemented.                                                                                                                                                                                                                                                                                                                                                        As a ritual, we all participate in an re-induction at the commencement of every year and an induction on employment with a comprehensive staff handbook that informs new staff of our Philosophy, priorities, WHS, and general management and responsibilities. Educators birthdays, individual and whole of centre achievements are celebrated with morning teas or luncheons with families and community invited to attend. At PLCC, we consistently nurture a strong sense of belonging where each child and family feel welcome and culturally safe; this has been noticed and mentioned by our many visitors, both familiar and external, that the climate is welcoming and inclusive.  They have noted the positive relationships between educators, educators and children  including the respectful behaviours and words spoken. 
 
Practice is informed by critical reflection:   Regular meetings provide opportunities for staff to discuss and work together on issues which may arise as well as a formal sharing of information about children prior to programming.   Trialling a number of solutions has resulted in a more consistent timetable for Childcare team meetings resulting in the majority of staff being able to attend regularly.  This has been a successful strategy and highlights a culture that values the knowledge and expertise of one another, enabling educators to consistently tailor learning programs for individual children.  Reflection and discussion  by the team provides opportunity for challenging our ideas  and providing ideas to move forward and improve practice. After attending  "The Aboriginal Early Childhood Planning Day" with Jessica Staines and Red Ruby Scarlet in January 2020 as a staff team, we realised we could be doing more to embed Aboriginal perspectives on a daily basis.  Our Director and a Kindy teacher who is a Traditional Custodian of the area our Centre is on wrote an Acknowledgement of Country.   Our children have embraced this daily practice and often lead the session without educators' input. 
Families and/or the community:          Staff team reflects the cultural context of the community, consisting of aboriginal and non aboriginal educators.    Strong partnerships between parents and staff exist, and parents are comfortable to approach staff around any issues or concerns relating to their child's learning and development.  Open nights and families gatherings provide informal settings where families  and staff can discuss programs and children's development. Staff consistently treat all information around sensitive issues with the high level of confidentiality and work closely with external agencies to prioritise children's safety and well-being and family support. 
 
 
	Quality area 5: Practice is embedded in service operations: Forming strong positive relationships with children and families are a priority, as we aim to create a family atmosphere. Having a mixed age group and an open plan area which allows siblings and other family members to be together promotes this environment.  All educators are consistently attuned to each child's emotional well being on arrival and throughout the day and respectfully discuss with family, the child's emotions/ behaviour that may influence the child's engagement and interactions throughout the day. Educators interactions are warm and responsive towards children and they are aware of and respond to verbal and non verbal communication and cues.  Routines provide a predictable framework for the day providing a sense of security and stability for children and at the same time giving children flexibility and choices.
 
Practice is informed by critical reflection: All educators have a strong commitment to high quality practice at all times and continuous improvement. Time is allocated at staff meetings to review practice and look for solutions to problems, resulting in changes to practice. After Professional development from Childspace N.Z about the Educaring Approach has resulted in reflection on interactions with children during routine times. The slowing down of routines to allow educators and children times to interact, giving children choices when routines occur.  The relationships between educator and children became more meaningful and respectful. 
Practice is shaped by meaningful engagement with families and/or the community:  Educators draw inspiration from our unique environment, our cultural and community relationships to ensure our children and families know they are valued. We are proud of our relationship with the Aboriginal community that enables all of our children to engage and learn more about Aboriginal culture. Educators are deliberate, intentional and purposeful when working with parents to have input into their child's individual program. This also enables the seamless transition for the families that enrol children in PLCC Child Care program then 3 yr old kindy and/ or 4 yr old preschool program, as the information is shared between programs and educators collaborate to be responsive and flexible to support transition points for children and families. 
 
	Quality area 6: Practice is embedded in service operations: Information about the Centre is available to families prior to enrolment,  families will often visit when they apply to go on the waiting list.  Written information sheets and the website are available to potential families.  During the enrolment process families are encouraged to bring their children for visits so that they can become familiar with educators and routines. This provides opportunity for exchange of information as well the written on the enrolment form.  Parents are welcome to spend time/ drop in at the Centre.  Educators spend time with families on arrival and departure sharing details and events as necessary.     Profile books, day book and floor books are available for families to read and add input.  
 
 
Practice is informed by critical reflection:          Recent reflection of our programming cycle revealed inconsistencies in the input from families.   We looked back at the different ways we have approached programming in the past and came up with the method now used. Letters are sent to each family prior to each program asking for updated information which we can use, a copy of the program and its evaluation are sent home at the conclusion of each program  giving  parents the opportunity to comment and make suggestions.                                                                                                                                                                                     After reflecting on the amount of resources and support we receive from our families and community we decided to fund raise for other early childhood services. We have since held garages sales to raise funds to purchase resources for a childcare centre in Queensland that was affected by floods in 2011, Gerard Aboriginal Creche in 2015 and Little Bags of Hope which is a local charity that provides bags of items for children in out of home care in 2019. 
Practice is shaped by meaningful engagement with families and/or the community: Our partnership  Port Lincoln Aboriginal Health Service (PLAHS)  and Port Lincoln Aboriginal Community Council is founded upon a collective and shared commitment to improving outcomes for all children.   Our partnership with PLAHS has provide our children with opportunities to participate in regular general health checks which have included an eye check by an Optometrist. The Eyre Eye Centre Optometrist has identified children for further assessment that will be followed up by PLAHS and parents. SA Dental have made visists to the Centre and provided dental checks through the lift the lip program. these services have often resulted in children having health issues recognised earlier than usual.   We have established a relationship with the local Port Lincoln Country Fire Service.  Being in a bushfire prone area we are aware of the potential danger that surrounds us, visits from Smoky the Koala and his assistance provide the children with information about fire safety.                                                                                                                                                                                                                                                                                           Working together with Department of Child Protection, Centacare and Aboriginal Family Support Services provides support for families in the community when necessary.
 
	Quality area 7: Practice is embedded in service operations: PLCC has systems in place to review the philosophy statement each year by inviting families and governing committee members to be involved in reviewing our philosophy statement at our planning day, via email with related questions to each quality area, during home visits as well as in our newsletter. Children are also actively consulted in the review of the philosophy where they are asked what do you like to do and learn about at the Centre?   Human Resource systems are in place to retain staff, manage relief pool, sick, annual and long service leave, and to access professional development updates such as WHS through the SA Dept for Eduction PLINK portal.  The Director builds and continually promotes and provides opportunities for all educators to develop as professionals. Each year educators are recommended to attend conferences or study tours that will inform their practice, expose them to current research and increase their professional knowledge that will build on their own experiences and knowledge to provide a high quality and meaningful learning program for children and families.
 
Practice is informed by critical reflection:  Centre policies and procedures are  an item on the agenda for both the staff  and governing council meetings enabling input and feedback ,both when policies are  written or reviewed.  Annual  re -induction provides opportunity for staff to revisit WHS processes including grievance procedure.   Self review of the QIP occurs as an ongoing process involving all staff.
Practice is shaped by meaningful engagement with families and/or the community: The Director is a Public Education Award winner and a Premiers Excellence in Public Values Award winner, both received in 2017. These awards reflect the dedication, respect, relationships, cultural and community context of our service. The community partnerships we established are strengthened each year to ensure outcomes for children are enhanced by these partnerships.  One of our Aboriginal teachers was a Finalist in the 2019 Public Education Awards for the way she builds and maintains partnerships with families, support and enables parents to have a voice, review the philosophy statement, and participate in decision making about their child's educational needs. PLCC has a strong commitment from Governing Committee members to make good decisions that affect children's learning environments and staff professional development. After many years as a Management Committee they changed their name to Governing Committee to reflect both Preschool and Childcare as separate programs. They have since separated the agenda items in to child care and kindy as we only have one committee who manages both programs. Child Care business is dealt with first then Preschool business is next and both sections are minuted.  These changes occurred due to the department for Education Long Day Care Project.  The Director and Finance Officer met and worked with Policy Advisors to ensure the outcome was positive for both childcare and preschool.
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